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Valuing learning from experience (VALEX) 

A Practical Guide 

1. Introduction 
A flexible framework for recognising prior informal learning (RPL)

Valuing Learning from Experience (Valex) provides an adaptable framework for the recognition of prior informal learning (RPL). 

The Valex support materials are designed to be used flexibly with learners as they work through each stage of the process. The Valex process can support RPL provision to all learners and at all stages.

The Valex support materials have been developed as part of the EU-funded Socrates–Grundtvig project, Valuing Learning from Experience (Valex) ( see Appendix 1) 

The Tutor’s Pack

The Tutor’s Pack which has been developed to support the Valex process has three parts:

· A practical guide

· The theoretical/pedagogical approach 

· Valex support materials 

The practical guide provides a summary of the Valex approach; indicates appropriate contexts for RPL; who can undertake RP?; critical success factors for RPL provision; and the impact of RPL. It introduces the biographical model and flexible approaches to recognition and assessment .It also  summarises possible outcomes of the process for learners.

The theoretical/pedagogical section explores the pedagogical approach which underpins the Valex process; describes the Valex model; and provides references for further reading.

The Valex support materials provide a range of activities and resources which can be used by tutors to support learners in the RPL process. The materials are linked to each stage of the Valex process but can be used  flexibly by tutors to meet the needs of their particular learner group(s).

2. Summary of the Valex approach 

The Valex process is based on a biographical model. The pedagogical approach underpinning Valex is contained in Part 2 of the Tutor’s Guide.  Valex enables the use of RPL for both formative and summative recognition. Formative recognition can be carried out within the context of personal/career development and educational guidance. Its purpose is to build learner confidence; recognise skills and knowledge gained through experience; and identify ways in which these skills and knowledge can be further developed through further learning opportunities. The outcome of this process can be an action plan, or personal development plan.

Formative recognition may be a preparatory stage to summative recognition, or RPL for credit. 

RPL for credit , or APEL,  is the process of summative recognition. It involves assessing and then credit-rating learning which has its source in some experience which occurred prior to the point of a candidate entering a formal programme of study, but where that experience was not previously formally assessed and credit-rated. The outcome of a claim for RPL for credit, or APEL, may be the award of specific credit within the student’s programme of learning, or entry to a programme of study as an alternative to normal entry requirements. A diagram illustrating  the Valex  process is provided in Appendix 2 

A more resource-efficient means of providing support to learners engaged in the process of making an RPL claim can be to utilise a group approach. Generic support on a group basis to students undertaking RPL claims can be designed, for example, to complement the subject-specific support provided by a programme or institution RPL adviser, or Admissions staff. The Valex support materials can be used with learners on either a group or individual basis. 

3. Who can undertake RPL?
RPL can be undertaken by a wide range of adult learners. In particular, the following groups of learners often choose RPL to help them either re-enter learning or as a contribution towards a programme of study:

· women returning to education

· unemployed people seeking recognition for skills  gained through informal  learning 

· people wanting to improve upon existing qualifications
·  those wanting to re-train or change careers

· people who left courses before achieving the formal qualifications

· undergraduate and postgraduate students
· people who have been out of the education system for a long time and who may lack formal qualifications

· people who have disabilities of some kind
· minority ethnic groups and asylum seekers
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4. Appropriate contexts for RPL

RPL may be an appropriate route for learners in a range of different contexts. These can include:
· social care and social work 

· nursing

· early education and childcare

· teacher training

· management

· foundation degrees 

· programmes or activities to support the  transition from informal to formal learning, e.g. as part of bridging process or return to learn type provision, 

· community based learning programmes

· personal development planning (PDP)

· careers guidance

· pre-entry guidance

· continuing professional development (CPD 

In France, learners have a legal right to make RPL claims in all fields, except those of medicine and national defense.

5. Critical Success factors

The factors determining the success, development and implementation of RPL processes include:
· Institutional support

· senior management support

· institutional framework/procedures

· support of teaching staff

· training and support

· time

· incentive

· link to flexible delivery developments

· community/regional/national university working groups

· publicity and  market demand

· systems to provide information and guidance

· external partnership with trade unions; employers; (un)employment agencies

· development of national credit & qualifications frameworks

· funding support: community/national funding bodies e.g. Scottish Funding Council (SFC)

· coordination support e.g. Universities Scotland; Universities UK

· bridges between HE and vocational educational systems

6. Impact of RPL

Benefits for learners

· Increased self-confidence 

The process of reflection that the recognition of prior informal learning involves, as well as the promotion of the valuing of learning by self and others, often leads to increased self-confidence as a learner. This can enhance the motivation to continue learning.
· Preparation/planning for further learning and personal/ career development

The process of RPL for personal/career development, or formative recognition, helps learners to:
· think about what they have achieved so far through their experiences in terms of strengths and skills

· think about their goals and what they need to do to achieve them ( for example join a vocational or academic programme at a college or university; do a training course; apply for, or change jobs)

· consider their options and make decisions about the direction they wish to take in terms of further learning opportunities or career development

· ease the transition from informal to formal learning by enabling both them and others to value their achievements and to recognise the importance of their learning through experience

· develop their analytical and learning skills through the process of undertaking RPL itself

· prepare them to make an RPL claim for credit to gain entry to, or credit within a programme of study at a college or university.

· Gaining credit for prior informal learning

The process of RPL for credit, or summative recognition, can help learners to:
· gain general credit which is not related to a particular formal learning programme; 

· gain entry to a programme of study at a college or university ( if they do not have the normal entry qualifications)

· gain credit towards a programme of study and so allow them to join at a later level, shortening the period of study

· gain credit within a programme of study they have already commenced.

Benefits for Colleges and Universities 

· Increase access and widen participation for non-traditional learners:

· RPL can address the needs of mature learners and part-time students, by recognising alternative forms of entry requirements and shortening the period of study 
· Learners who have been guided in the identification of their skills and knowledge through an RPL process within the context of voluntary sector learning provision; work based learning, trade union learning and community learning and development would be able to provide a record of that process to admissions staff in colleges and universities to support their application. This would assist admissions staff in reaching decisions about an applicant’s potential ability to successfully undertake the programme 

· By utilising a consistent, and recorded,  approach to RPL for entry to, or credit within  a programme, decisions regarding entry and credit are more transparent
· RPL can support strategies of retention, guidance and learner support by identifying the needs of learners before entry. 
· Support development of learning partnerships 

RPL processes linked to formative and summative recognition may require collaboration between learning providers across the different sectors in order to ensure the needs of the learner are most effectively met. The provision of RPL to learners across the different sectors may require the development of learning partnerships between colleges; universities; employers; professional and statutory bodies; community learning and voluntary sector learning providers; and educational/career guidance providers

· Links to personal development planning 

RPL can be embedded within personal development planning processes and can help to make explicit the links between life, work and learning
· Support developments in the area of learning and teaching 

· The development of RPL processes can contribute to curriculum development in relation to the nature of learning, knowledge and assessment
· RPL is integral to the development and operation of work-based learning programmes

· RPL claims for credit are usually based on recent or current workplace practice which can provide a useful source of discussion material for learners within the context of a formal learning programme and can enhance their understanding of the connection between theory and practice. 

Benefits for employers

RPL can support training and staff development strategies of employers and voluntary organisations by:

· increasing motivation  and interest in workplace practice on the part of the employee/learner

· reducing the amount of time needed to complete a qualification and therefore requiring less time away from the workplace

· generating new ideas and developments in the workplace as a result of processes of reflection on practice by employee/learner

· Improve employee retention and reduce recruitment and training costs.

7. Biographical 
model

Central to the Valex process is a guidance approach enabling individuals to:

· Identify learning from personal and professional experience through a personal biography route;

· Recognise personal and professional skills and attributes, the 'capacities' ;

· Carry out written analysis of learning in terms of knowledge and competences through supported tutoring; 

· Map out a personal and educational/ career plan. 

The RPL model, using a learner centred, biographical (life history) approach will:

· Encourage independent active learning, personal development planning and a portfolio of documented evidence that reflect the learner(s) skills and 'capabilities'. 
· Provide a structure for un-certificated experiential learning to help form an educational/career plan, or summarise prior knowledge for credit/entry towards more formal learning programmes. 
· Help to bridge the divide between non-formal and formal learning, enabling    

learning from experience to be recognized and valued academically/professionally.  

There are two steps to the RPL model:

Step 1: Recognition of skills and competencies, personal development and structured evidence.

Using active teaching and learning, the model must help learner(s) recognise that their individual skills and competencies used in everyday living are 'capabilities'. Learner(s) will be supported in developing a reflective learning approach, that will enable him/her to identify, articulate and evaluate their life experiences. Furthermore, through employing a personal development plan and structured portfolio of evidence, the model helps learner(s) to develop transformative learning skills. The learners will be guided in  analysing and adapting what they have learnt so that they can use these skills and 'capabilities' within a different context.

Step 2: Community and  Institutional Recognition.

The model recognises that personal development is a continuing process, and must ensure that structured evidence, such as a Life History Portfolio, formally demonstrates non-formal un-certificated, experiential learning. This 'portfolio of learning' can be recognised both socially within the community, and institutionally by universities and colleges. 

Hence, the model uses a learner-centred, biographical (life history) approach that will encourage:
* Independent, Active Learning.

* Personal Development Planning (PDP). 

* A Life History Portfolio, structuring, documented evidence that reflect the learner(s) skills and 'capabilities'. 

The model follows a four-stage process:
Firstly, the model recommends that the tutor (facilitator) must release control, sharing the VaLEx objectives, VaLEx model, pilot and use of an alternate curriculum with learner(s) and co-workers using:

* 'Introduction to VaLEx & Description of the VaLEx Model.'  

* 'Valuing Your Learning from Experience - A Learner's Guide.'

* '12 Step Programme.'

* 'Study sessions.' 

* 'Support materials, electronic and paper based.'

Be honest, if the tutor stops being a teacher, and openly shares information whilst acknowledging that they do not have all the answers, trust develops. As a result, communication between the tutor and learner becomes far more open and constructive. Furthermore the greater the trust the more willing the learner is to share his or her life experiences, telling the tutor how they feel about a subject, which gives more meaning to the learning experience. Thus, when the tutor releases control the learner's confidence and competence to share learning experiences and acquire knowledge increases. 

Secondly, the model advocates that the tutor (facilitator) must employ Directed Learning, involving an active teaching and learning approach as listed below:

* Initial contact is an important factor as to whether a learner decides to join and stay on a course. It is important tutors are informal, friendly, welcoming and encourage nervous, potential learners.

* Whenever possible allocate a person or persons' ('VAE accompagnateur' / Personal Tutor) to act as a mentor and guide to help learner(s) for example; to advise on their learning progress (PDP), find the correct room / rooms, helping them become accustomed to institutional policy and procedure.

* Learning sessions are neither tutor nor student led, although to some degree they are tutor-assisted and guided.

* Create a sense of community and community provision to provide a comfortable, non-threatening learning environment for people who lack confidence in their learning ability, as is the case with many adult learners.

* Be clear, concise and supportive when teaching adult learners to avoid learner(s) leaving. 

* Avoid or be prepared to explain academic jargon.

* Allow learner(s) to discuss and take part in the decision-making about their own learning methods and support materials, either individually or as part of a group. Learner(s)’ experiences involve a range of emotions - joy, anger, trauma, abuse, conflict and so forth. Before adults are prepared to learn about the effects of a global economy, they more often than not want to learn about themselves and their community.

* Suggested cultural topics for one-to-one or group discussion (ESOL 2003, p.65):


a) Culture - customs and traditions. 

b) Leisure and recreation.

c) Family and friends.

d) Health.

e) Local area / community.

f) Housing and budgeting.

g) Education Opportunities.

h) Work.

i) Social issues - Equal Opportunities / Asylum Seekers / Racism.

* Allow learners to plan the order in which they will tackle tasks. 

* Ensure that any support materials used are relevant to the individual / groups’ daily lives thereby prompting thought, reflection and / or discussion regarding personal / group experiences.  

* Remember learning is inter-subjective: mature students are looking for more than just accreditation - they want to effect change, and provide a better place for themselves and their loved ones within their community. 

· Use this community approach to education to promote three things: 
a) A learning partnership between tutor(s) and learner(s). 

b) Learners who are actively involved in structuring and participating in their own learning programme. 

c) Learner(s) through self-evaluation and group discussion about life experiences help themselves and each other to promote change. Individual experiences become collective experiences within the community. This community approach towards education often breaks down traditional relationships both inside and outside institutions. Blurring set boundaries between Communities and Institutions. 

* Encourage learners not to be afraid or embarrassed about making mistakes, and to learn from their mistakes.

Thirdly, the model identifies that the tutor (facilitator) must help the learner to implement a Personal Development Plan (PDP). Therefore, the tutor should:

* Appoint a personal tutor ('VAE accompagnateur') for each learner, to support and guide the self-evaluation necessary for learner(s) to construct a PDP.

* Agree a flexible personal development plan or scheme of study with learner(s). Such a plan must map out learner(s) personal and achievable development objectives. In order to strike a balance between the formal/academic aims of the learner(s)’ course and their informal home life, extra-curricular activities such as community, voluntary and paid work.

* Arrange private meetings between the learner and their personal tutor to allow informal, open discussions. The personal tutor helps the learner(s) develop their confidence and through self-evaluation identify their current level of learning and transferable skills. 

* Organise group activities based on the VaLEx model and 12-step programme, involving teamwork, problem-solving, creativity and a holistic approach to personal development, helping the learner to consider the needs of others when developing and planning his/her personal objectives. 

Fourthly, the model outlines the need for a Life History Portfolio. On the one hand, whether written, oral or pictorial, this personal biography provides a structured framework which enables the learner(s) to record their life experiences, personal development and transferable skills. On the other hand, the portfolio can also link personal experience with the wider social context of collective community experiences, going so far as to document how such collective experiences can often challenge institutions and public policy.  

Thus, the model identifies the requirements for a Life History Portfolio:

* A Life History Portfolio is a record of lived experience, without a fixed format, although learner(s) usually elect to write their portfolio. However, for people for whom  English is not their first language, or who have learning disabilities: personal pictures, videos, music, poems / limericks, films, magazine & newspaper articles, online 'web logs' (individual websites) etc. can be used, as long as the information is reflective of the learner(s)’ lived experiences and socio-cultural environment.

* One of the functions of a life history portfolio, like biographical interviews, is to bring together the past, present and future. The portfolio should demonstrate that learner(s) understand how the past shapes the present, and the present affects the future, for both the individual and their society. 

* Likewise, the portfolio is not set in stone - it can be changed and adapted as learners select, summarize or re-sequence events and their meaning, highlighting, the complex way learner(s) move between the past, present and future.

* Through discussions with their personal tutor, peer group, family and community, the learner should be able to understand and explain the contents of their life history portfolio, explaining the meaning of their experiences as they relate to the learner, their community and the global community when placed within a wider social context.

* The tutor must assist the learner to remember lived experiences in two ways:

Firstly:

1. Whilst gathering and compiling materials, use the past as the issue. Draw from old diaries, documents, video or pictorial evidence, verbal accounts etc.

2. Help the learner identify and discuss an emerging pattern of similar actions / reactions to different events over time.

Secondly:

1. Whilst making the past a topic of concern, help identify certain memories that will allow the learner(s) to start to formulate their life story for their portfolio.

2. Help the learner possess the past - own these memories, whilst developing their ability to interpret, reflect on and learn from such memories. This will empower them as individuals, and as learners.    

Finally, underpinning the model is the use of 'Guiding Circles'

(See: http://www.ahrdcc.com/en/view.php?page=GChome )

The model endorses a holistic approach to career/academic development, considering activities that relate to the physical, mental, spiritual and emotional well-being of the learner. In addition, as individual learners are integral members of their community, the model encourages objective, group activities, yet remains flexible enough to accommodate subjective, individual learning. 

Positive activities involve the learner and encourage active learning, whilst reflecting and remaining sensitive to the socio-cultural environment of learner(s). Furthermore, such activities identify the learner(s)’ true potential, and help develop a meaningful action plan (PDP).

The circle metaphor relates to the fluidity of an individual’s biographical journey, which has no set beginning or end, and is unique to the learner. However, such biographies are inter-connected with the community and multi-connected to a much wider global community.   

The Circles portfolio will go through the following process:
1. Reflection /Interests - Aptitudes - gifts - skills.

2. Telling your Story - Personal style, values & meaning - The beginning of a new journey.

3. Asking questions: interacting, recognising the other.

4. Writing your story: the significant/formative events: a new story new skills.

5. Retelling/rewriting your story - creativity.

6. Prior learning: skills, interests, competences - work-life roles.

7. Appropriation of one's own story.


8. Recognition: the circles portfolio?

9. Accreditation/Validation.

8. Flexible approach to recognition/assessment 
There are a variety of different ways in which a learner can make an RPL claim. The approach used will be determined by the purpose for which the RPL claim is being made i.e. for formative recognition (confidence-building; personal learning or development plan; return to learn ) or summative recognition ( entry to and/or credit within formal programmes of study or towards a qualification).  Summative recognition, or RPL for credit, requires a formal assessment of the learning to take place. Mechanisms for gathering evidence include: 
· Reflective account

· Project

· Portfolio

· Europass curriculum vitae (CV)

· Personal Development Plan

· Interview

· Assessment on demand

· Direct observation of practical/simulation

· Or a combination of these

Reflective Account

This can be produced by a learner, with appropriate support, to demonstrate the process and outcomes of reflection on his or her experience. This approach enables the learner to make clear connections between his or her experiences and the learning which has resulted
Project

Such a project might resemble those undertaken by conventional students but would contain direct reference to the learner’s experiences and current working practices.

Portfolio

This term refers to a collection of materials which has been compiled by a learner to demonstrate what he or she has learnt. 

The portfolio route for an RPL claim enables the  learner to decide which learning experiences to draw upon and the particular pieces of evidence he or she will compile to demonstrate the learning outcomes or competences. Evidence can include direct evidence, which is material the learner produced at the time of the experience; reflective evidence, such as reflective accounts; and ‘third party’ evidence, such as references or testimonials from employers; tutors; colleagues and/or peers. 

The process of compiling a  portfolio can be highly rewarding, but is often resource-intensive. The learner requires detailed guidance on how to put together a portfolio, and in particular on the nature, range and volume of evidence required to demonstrate the learning. 

Learners should be encouraged to reduce the volume of evidence by being selective in their choice of evidence and to cross reference evidence to more than one learning outcome or competence so that the process of compiling a portfolio becomes a more manageable exercise.

Europass curriculum vitae (CV)
: the Europass CV is the backbone of the Europass framework and in its electronic form can be linked to other Europass documents such as the Europass Language Passport and to the Diploma or Certificate supplement, for higher education and vocational education respectively. The Europass CV includes categories for the presentation of information on language proficiency, work experience and education and training achievements as well as additional competences held by the learner in relation to technical, organisational, artistic and social skills. The Europass CV, and other extended CV formats, can be used as evidence of prior informal learning as part of a portfolio or to underpin a structured interview/oral assessment. 

Personal development plan

This is the basis for RPL  claims in Finland.

The personal development plan or scheme (a widely known acronym in Finnish is ‘hops’) is a scheme where a student forms an individual plan and objectives for his/her study programme based on the curriculum. The personal study scheme is usually produced at the beginning of the student’s studies in collaboration with a teacher or a tutor. The scheme is flexible and a student will come back to it to evaluate his/her studies. Previous studies, experiential learning and know-how in the respective field will be taken into account when a student is forming the plan. Individual study schemes are widely in use especially in vocational education, in new universities and in adult education. The idea behind the personal study planning process is to support self-directed learning.

In the UK, the reflective element of personal development planning ( PDP) for students in further and higher education could well incorporate RPL processes.

Interview
An oral assessment, or an interview as the primary, or secondary,  form of  evidence can enable a learner to express the full extent of his/her prior achievements during the discussion. The learner is not held back by the requirements of a written task. 
Discussing an experience can often prompt a learner to explore more deeply what he or she learned from it. Interviews can be carried out on either a group or individual basis.

Assessment on demand

The existing assessment for the particular course, or element of the programme, for which the learner is seeking credit, such as a written examination or assignment or one that has been specially devised can be used as evidence.  

Direct observation of practice/ simulation

A learner  may be asked to demonstrate certain techniques or skills in a particular setting such as the workplace in order that direct observation of them can take place. This approach may be particularly suitable where mastery of special skills is required, such as laboratory work, or where interpersonal skills are highlighted, such as social work. The observation can also reveal the depth of the learner’s understanding of key areas in relation to their claim. Where direct observation of a particular situation is not possible, for example because of the disturbance this would cause, a simulation or role play may be used.

One of these approaches, or a combination of them, can be used as part of the RPL process.

How will the learning be recognised?

The process of recognising informal or experiential learning varies between country, sector, institution and department.
If the learner is seeking formal recognition of their learning, their RPL claim will be assessed by an expert(s) at the college, vocational institute or university to confirm the learning claims made.

If the assessor is satisfied that the learner already has the knowledge and skills either to gain entry to a programme or the knowledge and skills that would be gained from successfully completing a formally taught course or module you would be awarded entry or credit accordingly by that institution.

RPL can help the learner to make connections between the type of learning he or she  has  achieved informally, through their experiences, and the more formal learning he or she  would undertake at a college, vocational institute or university. This is described as a transformative process, as the learner  recognises that the skills he or she has developed in everyday life can be translated into the skills needed to become an effective learner, such as communication and problem-solving skills.

The learning gained through experience is a rich and useful resource to draw upon as the learner embarks on further learning, employment or more active participation in the community.

9. Possible outcomes of Valex 

· Recognition by self, and by others (peers; colleagues; employer; community) of the value of strengths and skills gained through prior informal learning to increase learner self-confidence and motivation;

· A more supported transition from an informal to a formal learning context in a college or university as part of a bridging process

· Planning of individual learning pathway; personal/career development plan; or personal learning plan which will  build on this learning in order to achieve goals;

· Preparation of RPL claims to gain entry to, or credit within, a formal programme of study or qualification
10. Introduction to Support materials

The support materials which make up Part 3 of the Tutor’s Guide have been developed and piloted by the European partners of the Valex project.

The materials comprise of structured activities for learners and handouts and are divided into the 12 key stages of the Valex process. See diagram in Appendix 2.

The way in which these stages are undertaken by learners should be determined by the learning provider e.g. through weekly group sessions; or in an intensive block; or through a longer, more intermittent process, perhaps as part of a wider programme of study. 

The materials can also be used to support the provision of RPL modules or as part of a personal development planning process. Appendix 3 provides an example of Valex modules.
Appendix 1
Background to Valex 

The project has piloted, in 7 European countries, a model of RPL that targets hard-to-reach learners drawn from traditionally socially excluded groups who lack successful experience of formal learning and self-confidence as learners, or who are excluded for reasons of ethnicity, migration, disability or some other social or economic factors.

The Socrates project Valuing Learning from Experience(VaLEx) builds on the work of our  previous Socrates-Grundtvig project ‘Social Inclusion Through APEL: the Learners’ Perspective’  which enabled both an investigation of the extent of APEL activity in a number of different settings across Europe, and an exploration of the response of learners to that experience. The project raised issues regarding the need for change if APEL is to have a more inclusive and valued role as the project revealed limited APEL activity generally within the UK and across Europe. One of its main findings is that most learners benefiting from APEL opportunities are ‘traditional’ learners, leading to the conclusion that the potential of APEL to support processes of social inclusion within the lifelong learning agenda is not being realised. 

The project recommended that more emphasis be given to the 'transformative' dimension of APEL in order to widen participation in lifelong learning by non-traditional groups of learners, enabling them to develop new ‘learners’ identities’. The VaLEx project , therefore aimed to develop APEL’s potential as a reflective and analytical tool to make explicit the connections between non-formal learning situations and formal learning opportunities. The collaborative product which emerged from the previous project, the Learners’ Guide ‘Making Experience Count’, served as a starting point for VaLEx, to be further developed into a pedagogical tool which was field-tested and evaluated with learners from hard-to-reach groups in each of the 8 partner countries. 

The project’s aims were carried out over two years through the following objectives: 
1.   to review and carry out a theoretical analysis of existing practices concerning the learning and teaching strategies underpinning the implementation of APEL in the partner countries with reference to the findings of the  EU project TRANSFINE 

2.   to develop an APEL  model supported by pedagogical and guidance tools  for adult learners, including professional guidelines for academic and front line staff, adapted to diverse learning and cultural/ national  contexts, and building on existing expertise and examples of good practice. This pedagogical model will be designed to support adult learners in a process of self-evaluation and written analysis of their personal and professional capacities in the context of an emerging personal or professional development plan (PDP) 

3. to develop further the Learner’s Guide (as part of the guidance tools) as a multi-media learning product, adaptable to diverse learning contexts

4.  to target specific hard-to-reach groups, using existing and new local partnerships with formal and non-formal educational providers 

5.  to pilot the pedagogical and guidance tools developed collectively by partners with these targeted groups in each partner country 

6. to evaluate the tools’ effectiveness in responding to learners’ needs in diverse contexts, and ability to fit in with diverse national contexts and constraints

7. to disseminate the model and supporting learning products to appropriate national and European networks engaged in the development of resources for adult learning.

Pedagogical approach 

Through the comparative analysis of RPL/ APEL practices and the partner institutions’ learning and teaching approaches, the project sought  to build a working framework that reflects the transformative potential of the RPL process. By transformative we refer to the potential within RPL to help learners recognise, not just the learning they have already achieved, but their potential as learners, thus revealing a ‘human capital' (their capacities as individuals, learners, workers and citizens), in a way not possible if only using traditional methods of assessment. It is the reflective process, underpinning RPL, which can enable the recognition and valuing of skills, knowledge and understanding which can be gained through informal learning experiences. Through reflection, the discourses of the everyday can be translated into the discourses of learning. Learners are encouraged to challenge their often narrow perception of what constitutes ‘learning’.


Project Partners

Glasgow Caledonian University, Scotland, UK (Project Co-ordinator)

University of Stirling, Scotland, UK

University of South Brittany, France

Free University of Brussels , Belgium
Dublin Institute of Technology, Ireland

University of Turku, Finland

University of Tartu, Estonia

University of Warwick, England, UK
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Valex Process



Appendix 3

Valex modules

Two Valex modules have been approved by GCU to provide the generic support to students undertaking RPL. The two modules represent a two stage approach to RPL.
Valex 1 : this module focuses on enabling learners to recognise the knowledge and skills gained through their prior informal or experiential learning in order to:

· Increase their self-confidence as learners;

· Enable them to make an explicit connection between informal learning situations and formal learning opportunities in order to support their transition into formal learning

· Identify educational/career opportunities in a wider sense

Valex 2: this module can be a vehicle for achieving credit for prior informal, or experiential  learning within the university. The module will:


· Support learners in the process of making an RPL claim for credit

· Recognise the learning that is undertaken in the process of compiling an RPL claim for credit

· Increase opportunities for learners to gain access to HE at the appropriate level

The first module (Valex 1) provides the basis of the first stage of RPL, that of formative recognition, and the second module (Valex 2) supports the second stage, summative recognition. 

 By providing RPL guidance within the context of credit-bearing modules, the staff resources required for this process can be provided. The modules will also enable learners, not already registered on a GCU programme, to register as associate students, thus increasing their familiarity with the university. Students registered on the modules would also have access to fee waivers on the same basis as part-time students, thereby increasing access for low-income groups. 

Both modules have been approved within the context of the Caledonian Degree within GAPS. It is available to Caledonian degree students; students on other programmes across the university; and to learners outside the institution, on an associate student basis. Valex 1 was recently  piloted as part of the Valex project with a group of women who are asylum seekers.

Students undertaking Valex 1 have the option of continuing directly to Valex 2. The use of two half modules enables some students to complete the process at the formative recognition stage while still gaining  credit for completion. 

The Valex modules aim to:

· Provide a vehicle to support  students, to prepare an RPL claim for credit within their programme of study;  

· Complement Personal Development Planning approaches 

· Contribute to the widening access and participation agenda through opening new routes into   programmes for new learners who would not otherwise consider HE as an option;

· Contribute to developmental practices relating to the nature of assessment, learning and knowledge;

· Highlight the role of educational guidance and personal development planning (PDP) for all learners;

· Give transparency to the implementation of RPL measures throughout the university. 

Summative recognition 





Stage 13


Submission of RPL claim for assessment








Stages  8-12


Support in compilation of evidence to support RPL claim for credit – to gain entry to, for specific credit, within programme of study.








Formative recognition 





Stage 7


Submission  of :


Reflective Personal Biography 


Valex Action Plan 





Stages 1-6


Reflection on Experience


Identifying learning


Writing about learning


Telling your story


Problem-solving 


Personal Development Planning











� Extract from SCQF Guidelines for Recognition of Prior informal learning , (SCQF, 2005) www.scqf.org.uk


� Extract from SCQF Guidelines for Recognition of Prior informal Learning (RPL) (SCQF,2005)


www.scqf.org.uk





� 1 Extract from SCQF Guidelines for Recognition of Prior informal Learning (RPL) (SCQF,2005)


www.scqf.org.uk


� The development of Europass  (a single framework for transparency of qualifications) will  ‘link separate documents aimed at the transparency of qualifications and competences into a single framework in the form of a structured portfolio of documents known as ‘Europass’’ ,Commission of European Communities (December 2003) Proposal for a Decision of the European Parliament and of the Council on a single framework for the transparency of qualifications and competences (Europass.)  Details of the  Europass CV and Europass Language Passport can be found on the Europass website: http://europass.cedefop.eu.int
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